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Abstract 

As a preventative step against the spread of the COVID-19 epidemic, educational institutions throughout the world 

have been shut down. Both local and international students have been severely affected by the closures. For many 

students, the sudden transition from conventional classroom to online learning has been a source of anxiety and 

worry. Emotion regulation theory will be utilised to study how e-learning and EI impact Pakistani students' levels 

of stress, burnout, and academic performance in this environment. The context of the storey. In this research, only 

387 students from Ten Indian Colleges and universities were included as subjects. Stress, burnout, and academic 

performance have all improved significantly as a result of pupils using e-learning and emotional intelligence (EI). 

These data show that students' stress, exhaustion, and performance may be influenced by online education and EI. 

Research shows that EI has a substantial influence on a student's mental stress. 

Keywords: e-learning, emotional intelligence, study stress, burnout, performance 

 

Introduction 

There is no greater obstacle to academic achievement than the psychological toll it takes on 

students. Students' inspiration, attentiveness, alertness, and social relationships may all be 

negatively impacted by psychological stress (Unger, 1998). COVID-19 has brought into 

emphasis the psychological stress of those afflicted by the epidemic. Due to coronavirus, 

students' mental health and well-being are predicted to be affected by severe measures and 

delays in commencing colleges and universities throughout the globe. (Cao et al., 2020; 

UNESCO Education, 2020). Students' ability to manage their emotions is often regarded as a 

vital aspect of their overall mental well-being. Assignments, tests, quizzes, finals, and other 
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due dates tie students' emotional well-being to their academic performance in a complex web 

(Tyng et al., 2017). Students are encouraged to demonstrate patience and a good attitude toward 

the course of study. Emotional well-being has led to higher results for pupils in the classroom 

(Corradino and Fogarty, 2016). People in general, health care workers, patients, children, and 

adults have all been affected emotionally by the COVID-19 outbreak, according to certain 

research (Chen et al., 2020; Yang et al., 2020). Since the COVID-19 crisis began, no thorough 

research of Pakistani students' psychological well-being has been carried out. Since students 

are under a lot of stress, it is important to find ways to alleviate it. Emotional intelligence (EI) 

and e-learning (online classes) have been studied extensively in the education sector for long-

term sustainability. It is rare to find research comparing e-learning (online courses) and 

emotional intelligence (EI) to student stress, burnout and academic achievement. EI and e-

learning have been shown to reduce student anxiety, fatigue, and poor performance in previous 

studies. This study adds to that work. 

Students' sentiments and emotions are intimately tied to their academic and job success, yet 

career success requires a certain level of excellence. Scholars realised that students' motivations 

direct their behaviour toward academic achievement and success. Stress and other 

psychosomatic disorders, such as anxiety, fear, and stress, may lead to a wide range of negative 

results. The outbreak of COVID-19 has had a significant impact on student educational 

activities, including online classrooms, the delay of physical events, and the migration of 

students. “As a result of this, students are experiencing psychological pressure that can lead to 

anxiety and depression. (Curran and Standage, 2017) As a result of this, Foreign student 

enrollment is expected to decline in the United States, according to the Institute of International 

Education's 2020 forecast; the British Council found that 39 percent of Chinese scholars are 

undecided about withdrawing from their studies in the UK (Martel) (Durnin, 2020). 59.95 

percent of all overseas students in China are from Asia, with over 28,023 of them from from 

our neighbour to the west.”Thus, students' stress levels, exhaustion, and overall performance 

have all been shown to be adversely affected by this kind of negative psychological pressure 

(Wang et al., 2020). In Pakistan, there has been no study of this kind. An important goal of this 

research is, thus, a new perspective on Pakistani students studying abroad by examining the 

impact of online courses and EI on the mental health of Pakistani students studying abroad who 

find themselves unable to return home. 

Work-related stress, burnout, and performance may all be mitigated by emotional intelligence 

(EI), albeit little has been discovered about the interplay between EI and these other factors so 

far. Students were asked to participate in an experiment to see whether e-learning (online 

courses) had an impact on their stress levels at work, as well as their burnout and performance. 

Emotion regulation theory (Gross, 1998), on which this study is based, states that people 

evaluate the knowledge, valence, and value significance to manage their feelings and emotions 

depending on the current circumstances. The ability to perform well under pressure is enhanced 

in those with strong emotional intelligence (Kirk et al., 2008). EI is a great tool for dealing with 

the unpleasant consequences of negative feelings. Socially aware people are better at avoiding 

the repercussions of negative emotions, and their total performance improves as a result, 

according to Goleman (2001). Research by Garg and colleagues (2016) indicated that 
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emotional intelligence (EI) has a direct impact on a person's ability to adapt and perform at 

their best in each given scenario. 

The EI assists people in determining their expectations and the best course of action during 

times of uncertainty. Students are often confronted with such unplanned circumstances 

throughout their academic careers. Academically, they must meet the requirements of their 

curriculum by displaying good emotions like patience and concentration, as well as a sense of 

optimism and pride an increase in psychological stress might have a negative impact on 

productivity and the risk of burnout, among other things. When it comes to students' work 

performance, EI may assist to alleviate the effects of burnout as well as study stress. 

“CONCEPTUAL FRAMEWORK AND HYPOTHESES DEVELOPMENT 

Emotional Intelligence” 

Salovey and Mayer classified the idea of emotional intelligence (EI) after it was first proposed 

in the 1920s (1990). Observational self-awareness is defined as "the capacity to discriminate 

between one's own and other people's mental states and emotions, as well as practise using this 

knowledge to direct one's own thoughts and behaviours" EI aims for psychological well-being 

and achievement in life, such as academic success job performance and work-related stress 

According to Stevens et al. (2019), a study on the relationship between EI and psychological 

stress indicated that emotionally intelligent persons are more confident; they are also happier; 

and they are more social. 

Erözkan (2013) discovered that pupils with high levels of EI were better able to deal with 

psychological stress than those with lower levels of EI. EI and stress coping strategies have 

been linked in this research by Fteiha and Awwad (2020) as well. Those with a greater degree 

of emotional intelligence (EI) are better equipped to cope with stressful situations, according 

to their research. Despite several research, the impact of emotional intelligence (EI) on 

academic achievement, burnout, and study stress has gotten only intermittent attention in 

Pakistan.  

“Emotional Intelligence, Work Stress, Burnout, and Performance” 

It is a person's capacity to recognise and regulate their own self-sensitive behaviours and 

emotions that is referred to as "emotional intelligence." As a collection of non-cognitive 

abilities and skills, EI helps people cope with the demands and stressors of their environment. 

Those with high emotional intelligence (EI) are better equipped to cope with stressful 

situations, according to researchers. 

In light of the academic demands, it is reasonable to argue that EI help students cope with their 

stress and improve their academic performance. In addition to managing their physical and 

emotional well-being, students must also deal with the pressures of schoolwork, including tests, 

projects, presentations, and other forms of written and spoken communication. According to 

Enns et al. (2018), good pressure management is linked to a high EI. It is his belief that kids 

who have developed emotional intelligence are better able to handle difficult situations in the 

classroom. Academic success is more likely to be achieved by students with high emotional 
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intelligence (EI).A student's well-being and academic achievement are said to be influenced by 

their emotional intelligence (EI). 

In the academic career of a student, occupational stress and burnout are commonplace. nAn 

growing country's lack of resources, bad working conditions, energy shortages, and inadequate 

management exacerbate students' already high levels of stress and burnout (Ali, 2012). Due to 

their mental and physical health, students' ability to study and succeed in school is significantly 

affected. Friedman (2014) stated that a student's physical and mental health might be adversely 

affected by severe psychological stress. “According to Karimi et al. (2014), our total reaction 

to stress and burnout is heavily dependent on feelings and feelings. High levels of emotional 

intelligence (EI)” have been shown to reduce burnout and stress in the workplace, as well as 

promote satisfaction and professional growth (Na stasa, 2010). Students' ability to cope with 

stress, stay healthy, and do well academically is negatively impacted by EI (MacCann et al., 

2020). 

As a result of being trapped in their home countries, students' physical absenteeism rose by 

more than 15% over the last 15 months, which generated psychological strain, worse academic 

accomplishment and large gaps between practical skills and development (Coe et al., 2020). 

As a consequence, Bonal and González (2020) discovered that students from low-income 

nations, in particular, lose out on educational opportunities when they do not attend university. 

During a crisis, EI has been shown to have a substantial influence on the prevention of crises 

spiralling out of control. A study by suggests that EI helps students avoid stress and burnout, 

which in turn improves their academic results. Observed that those with greater intellectual 

abilities are better able to handle stressful conditions. It was shown that a high degree of 

emotional intelligence (EI) has a direct influence on students' levels of burnout in stressful 

situations, which in turn led to better student performance (Yusoff et al., 2021). “Many research 

have examined the link between emotional intelligence (EI) and nurses' job productivity. But 

this research examines the impact of emotional intelligence (EI) on the performance of students 

trapped in Pakistan owing to the COVID-19 crisis.” The following is an educated guess by the 

authors: 

H1: A high association exists between students' emotional intelligence and their capacity to 

succeed in the job. 

H2: Students' levels of emotional intelligence and anxiety over their studies are strongly 

correlated. 

H3: When it comes to students, emotional intelligence and exhaustion have a strong negative 

connotation. 

“Online Classes, Study Stress, Burnout, and Performance” 

During this year's COVID-19, there was a lot of interest in the educational institution's facilities 

(Chatterjee and Chakraborty, 2021). There are a plethora of options for taking courses online 

these days (Nash, 2020). An educational institution's online curriculum proved difficult to 

establish. According to Mishra et al. (2020), advanced nations had online courses before the 
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epidemic. However, no school was prepared for a total shift to online courses. Pakistani 

students' responses to online courses vary from those of students in the United States, according 

to empirical study (Bojovic' et al., 2020), although the results are similar. Inadequate online 

learning systems are cited by Williams et al. (2011) as one of the reasons. For students in places 

where there are few or no Internet connections, a regular classroom setting is not an option 

because of the lack of network flexibility (Williams et al., 2011). According to Adnan and 

Anwar (2020), who conducted research at COVID-19 on Pakistani students' feelings of anxiety 

and depression in the face of online learning, it has been shown that online education might 

have a negative impact on pupils in developing countries. Stressed students are more likely to 

have problems with the Internet, technology, “finances, and other educational resources, such 

as experimentation labs (Adnan and Anwar, 2020).” 

Pupils' psychological stress has been exacerbated by the coronavirus pandemic, which has 

resulted in kids being quarantined at home. Both professors and students have seen a decline 

in traditional classroom activities including group projects, lab work, and experimentation as a 

consequence of the rise of online schools. As a result, both pupils and instructors are suffering 

from stress and exhaustion as a result of all of this. Students who spend most of their time at 

home and are less physically active have a detrimental influence on their academic achievement 

(Chandra, 2020). Studies conducted by Rohman et al. (2020) found that students' mental and 

physical health suffered as a direct result of the increased academic pressure they experienced 

as a result of taking courses online. The COVID-19 pandemics, according to Sahu (2020), have 

caused numerous psychological shocks and a severe impact on students' mental well-being, 

leading directly to acute job stress and anxiety. During the coronavirus epidemic in China, Cao 

et al. (2020) studied the psychological impact on university students. As a result of their 

research, they discovered that pupils' performance suffered and that they were under a great 

deal of psychological stress. Uncertainty has been shown to have a detrimental effect on pupils' 

academic progress and on their psychological stress levels  

In contrast to improved family amenities, Jger and Blaabk (2020) said that online courses 

inhibited students from developing their learning abilities. For kids from low-income 

households and rural places, the question arises "how this method serves pupils?" (Yen, 2020) 

A significant number of pupils come from low-income households, hence (Fry and Cilluffo, 

2019). Rural and low-income students have fewer or no options for online education owing to 

a dearth of resources and the need for extensive experimental testing in the labs. In the same 

way, the expense of taking online programmes is another barrier (Adam et al., 2020). Online 

courses were shown to be a substantial cause to stress and burnout in research by Sundarasen 

and colleagues (2020). Student psychological intents were adversely influenced by the 

financial restrictions, online class hurdles and academic performance that were recorded by the 

researchers. Many children are concerned about dropping out of school as a result of the 

ineffective teaching methods, according to Choi (2020). Because of this, online courses have a 

significant influence on the student's mental strain and academic achievement (Jiang et al., 

2021). Thus, we came up with the following theory: 
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H4: Taking online education has a detrimental impact on a student's productivity at work. 

H5: Online classrooms have a good impact on student stress. 

H6: Students who take their lessons online report higher rates of mental and physical 

exhaustion. 

 

Theoretical Framework 

For educational, psychological and managerial research, emotional intelligence is a key 

component. One of its main goals is to help people better understand their emotional responses, 

as well as identify their experiences with a wide variety of emotions (Bliss, 2006). It also has 

to do with how to cope with disappointments in one's emotions, how to change one's 

behaviours, and how to avoid emotional exhaustion and stress. Researchers Richards and Pryce 

(2006) contend that having a high degree of emotional intelligence (EI) makes people more 

adept at handling stress and burnout while also enhancing their overall productivity and quality 

of life. Higher levels of emotional intelligence (EI) are better able to deal with the causes of 

stress and burnout, resulting in better job performance (Alonazi, 2020). Stress and exhaustion 

caused by the pandemic may be lessened by those who have a high degree of emotional 

intelligence (EI), say researchers Sadovyy et al. (2021). To put it another way, during the 

present epidemic, emotionally intelligent people outperform those with a low degree of EI in 

terms of their productivity. As a result, educational activities have been shifted to the new 

setting in order to preserve the growth of kids. Students' academic performance may be boosted 

by emotional intelligence (EI), which has been recognised as a critical component of the 

learning process in the previous decade (Cleveland-Innes and Campbell, 2012). Online learning 

has been linked to a student's ability to manage their emotions. Teachers anticipate pupils who 

have strong emotional intelligence (EI) abilities to respond more effectively than those who 

lack this ability. As a result of the emotional competences, kids' performance in the classroom 

may be enhanced (McKnight, 2013). “An increased EI has been shown to be associated with 

improved stress management, according to Enns et al. (2018).”” As stated by Enns and co-

authors (2018), an emotionally intelligent person is better able to deal with stressful events and 

educational hurdles. 

Emotional intelligence (EI) has been shown to be closely linked to psychological management 

in a variety of professions, including education and academic success (Williford, 2010). EI 

talents help students adjust to an unknown circumstance appropriately and encourage them to 

come up with creative solutions, “which may affect their intellectual skills and lead to a 

standard academic achievement. Studies have shown that students” ability to succeed in online 

and remote learning courses is greatly influenced by their emotional intelligence (EI). 

According to Grandey (2000), those with high levels of emotional intelligence (EI) decreased 

stress, burnout, and increased productivity. Emotional intelligence (EI) has been shown to 

minimise workplace stress and conflict (interpersonal and environmental), as well as improve 

job results, by Wu et al. (2007) study. 
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As EI rises, so does the level of stress. Furthermore, Márquez and colleagues (2006) discovered 

that kids with greater EI were more likely to succeed in school. People with high emotional 

intelligence (EI) tend to be more successful than those who lack it, according to psychologists. 

Few research have examined EI as a predictor of success in online courses, despite the fact that 

EI has been shown to have a positive impact on other aspects of life. As a result of COVID-19, 

online education will continue for the foreseeable future. A greater level of emotional 

intelligence is linked to a higher level of psychological functioning. As a result, the authors 

look at the potential moderating effects of EI on online courses, study stress, burnout, and 

performance. 

 

Research Methods 

Data Collection Process 

In order to gather data from students in COVID-19, the research has adopted a quantitative 

technique. 

Because it is difficult to collect a full sample frame, the convenience sampling strategy was 

used. The results may be theoretically generalised because of the sample design. “Research 

assistants who had been professionally trained in utilising Google surveys and social media 

platforms like as Facebook, WeChat, and WhatsApp were used by the authors to assure the 

correctness of their results.” Participants were required to express written agreement to 

participate in this research before completing the questionnaire. There were a total of 429 

completed questionnaires, of which 387 were found to be suitable for this study by the authors 

themselves. 

Measurements 

Emotional Intelligence 

“Scale designed by UCLA academics and published in Schutte et al was used to measure 

Emotional Intelligence (EI) (2001). (1998). Self-reporting questions are included in this exam's 

total of 32. Students were asked to rate their level of agreement with each of the 32 statements 

on a Likert scale of 1 to 5, where 1 meant strongly disagree, and 5 meant strongly agree."”When 

I am in a good mood, I am more motivated, and I am able to solve difficulties more easily." 

The EI scale's Cronbach's alpha was 0.88. 

Stress 

Students' stress levels during the coronavirus epidemic were specifically targeted while 

developing the items for the psychological stress test. From "Not at all stressful" to "Extremely 

stressful," there are seven things included on a 5-point Likert scale of fury. The instrument's 

design was influenced by theories about how stress affects the mind and body (Lazarus and 

Folkman, 1984). The COVID-19 pandemic included a wide range of stressors, and each 

question was tailored to address those in the most detail. A example item reads, "I am frustrated 

by the amount of work and lack of resources that I am facing." In terms of reliability, this scale 

has a Cronbach's alpha of 0.83. 
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Burnout 

“Weakness (five items), depersonalization (four items), and personal success (two items) were 

all shown to be significant indicators of burnout in a study of 15 people (Schaufeli et al., 2002).” 

(Six items). Items like "Do you feel emotionally fatigued because of your online studies" and 

"how frequently do you feel emotionally drained throughout the classes" are good examples. 

The burnout scale's total Cronbach's alpha was 0.87. 

Performance 

According to Cooper and Petrides, 12-item measures for assessing a student's emotional well-

being, emotional regulation, and social skills were used to evaluate academic success (2010). 

The questions were developed based on the relationships between academic performance and 

emotional intelligence (EI).The Likert scale has a range of "high-performance score" (0) to 

"poor performance" (100). (4). this scale has a Cronbach's alpha of 0.89. 

E-Learning 

An 11-item measure designed by e-learning professionals was used to evaluate students' 

academic progress, stress, and burnout (Chakraborty et al., 2020). For example, a physical 

classroom is superior to an online programme in terms of education. We also inquired about 

the frequency with which students were happy or unsatisfied with their education experience 

in general. In terms of a Likert scale, "often pleased" (0) to "often dissatisfied" (0) was specified 

(4). A Cronbach's alpha of 0.86 was found throughout the whole dataset. 

Results 

There are several ways to test discriminant validity, but one of the most common is to look at 

the correlations between the measures of interest and the measurements of other constructs. “It 

is shown in Table 1 how well these variables correlate, as well as their averages and standard 

deviations Academic achievement and study stress have a statistically “significant link with 

emotional intelligence (EI), according to the findings of this research. There is a strong link 

between exhaustion and emotional intelligence” (p = 0.01).” When e-learning is correlated with 

academic achievement, stress, or burnout (p value of 0.01), the correlations are all negative. 

This is true for all three variables. 

Structural Model 

We utilised the structural model measurement to look at the relationship between our two main 

variables. For the usual regression analysis of parameter paths, see Table 2. “Research 

indicated that EI has a positive influence on academic achievement (p =0.001). According to 

Hypothesis 1, 2, 3, and 4, the EI had a negative and significant impact on study stress and 

burnout (p =0.001). Hypothesis 4 is supported by the positive influence of e-learning on 

academic success (p = 0.21)” whereas Hypothesis 5 and 6 are supported by the negative impact 

on study stress and burnout. 
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Moderation Analysis 

EI and e-learning may have an interaction (moderating) effect on academic achievement, 

burnout, and study stress, according to the findings of this research. EI with e-learning has a 

substantial influence on academic achievement as indicated in Table 2. Hypothesis 7 is thus 

supported. 

According to our findings, Table 2 shows that EI may moderate the effects of e-learning in 

terms of stress and burnout, which supports Hypotheses 8 and 9 in this regard. Study stress and 

burnout may be reduced by using EI in combination with online learning, which is a promising 

finding. 

“E-learning and EI products were used to create an average-centered interaction term that was 

used to map interactions. When two standard variables are analysed simultaneously, the 

interaction between them is a significant predictor, as shown in Table 2.It was shown that the 

interaction term predicted academic performance, study stress and burnout with thorough 

support for the proposed model. Students with higher levels of emotional intelligence (EI) 

showed less of a negative correlation between e-learning and test scores, which in turn reduced 

the negative impact of e-learning on test scores.”“There was a greater negative link between e-

learning and academic success for those who had low emotional intelligence (EI). 

Students with poor emotional intelligence (EI) exhibited a strong correlation between online 

learning and stress, whereas students with high EI had a weak link. Students with low levels of 

emotional intelligence (EI) are more likely to experience burnout as a result of online learning 

than students with greater levels of EI.” 

 

“TABLE 1 | Correlations analysis. 

Variables Mean (SD) α 1 2 3 4 5 

1.Academic 

performance 

3.87 0.21 0.86 1     

2. Study stress 2.84 0.45 0.82 −0.15 1    

3. Burnout 3.01 0.44 0.86 −0.21* 0.26* 1   

4. EI 4.22 0.76 0.87 0.46** −0.37* −0.34** 1  

5. E-Learning 3.97 0.48 0.86 −0.36** 0.43** 0.41*** −0.23** 1 
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Table 2: 

Parameter tested corelation Mean values P value Hypothesis relation  

EI→ Academic performance 0.36 0.00 Accepted 

EI→ Study stress −0.13 0.00 Accepted 

EI→ Burnout −0.22 0.00 Accepted 

E-Learning→ Academic 

performance 

−0.20 0.01 Accepted 

E-Learning→ Study stress 0.39 0.01 Accepted 

E-Learning→ Burnout 0.32 0.01 Accepted 

E-Learning EI→ Academic 

performance 

0.19 0.00 Accepted 

E-Learning EI→ Study stress −0.15 0.00 Accepted 

E-Learning EI→ Burnout −0.17 0.01 Accepted” 

 

Discussion 

Currently, pupils are reporting that the COVID-19 epidemic is interfering with their studies. 

Numerous students have been compelled to abandon their studies because of this. “There is a 

direct correlation between students’ academic performance and psychological objectives and 

the absence of their college campuses, their friends and professors, going to the library, doing 

experiments in laboratories, participating in group discussions, and other activities.” 

According to our findings, Pakistani students are particularly sensitive to the demands of online 

education. High levels of stress and exhaustion, as well as a poor level of academic 

achievement, plague them. Study stress and burnout were lower among kids with high EI, who 

also performed well in school. Electronic learning has been shown to impact academic 

achievement, stress in the learning process and burnout when combined with Emotional 

Intelligence (EI). A high degree of emotional intelligence (EI) was shown to be an important 

factor in student achievement. The findings of this investigation, then, confirmed all of our 

predictions. 

In addition, the study found that Pakistani students' psychological intents during the COVID-

19 epidemic were influenced by two crucial factors: “In this study, the results indicate that e-

learning and emotional intelligence (EI) are vital to a student's success in the classroom. There 

is a strong correlation between a student's mental strain and their likelihood of quitting online 

courses and engaging in bad behaviour towards their education.” EI may be able to manage e-

learning, leading in decreased levels of stress and burnout in students and an improvement in 

academic achievement, according to this study. (c) Emotional intelligence (EI) is a talent that 

can be learnt and honed through practise and repetition. According to Yilmaz (2009), he did a 

research project. Students' emotional intelligence (EI) may be improved by providing them 

with EI training programmes, according to this author. 

There is evidence to suggest that students who are better able to cope with and control their 

emotions in the face of psychological stress and burnout have higher levels of well-being than 
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those who are not as adept at managing both positive and negative emotions. An educational 

institution or online course offering emotional training may improve the learning experience, 

as shown by the findings of this study. Learning emotional intelligence (EI) may help students 

better handle and excel in a wide range of demanding and unexpected situations (Herrera et al., 

2020).It is similar to the Lam and Kirby (2002) research, which found that EI might help 

students deal more successfully with both their academic and personal challenges and their 

psychological stress There has been a decrease in the number of EI students who report feeling 

a lot of pressure throughout the course of their studies (Adeyemo and Ogunyemi, 2005). 

One of the most important characteristics of students, according to Cazan and Nastasa (2015), 

is their ability to demonstrate interest in and commitment to their academic studies. Successful 

academic progress necessitates that students demonstrate the ability to deal with pressure, have 

a positive outlook on their work, and engage with their lecturers. Physical and emotional 

challenges are especially important because they help build interpersonal skills, “but they also 

need excellent relationships with friends and family, teachers, and other professionals in very 

challenging and unexpected situations.”They examined the link between emotional issues and 

student viewpoints, and discovered that the stress and burnout of students became increasingly 

apparent. It follows that emotional control and management are essential for a good academic 

performance.  

“Conclusion and Limitations of the Study” 

To sum up, this research investigates the links between e-learning, emotional intelligence (EI), 

academic stress and burnout, as well as student academic performance throughout the 

worldwide pandemic. Our results provide strong evidence that EI is capable of dealing with 

the stress and adverse effects of the COVID-19 pandemic, as has been suggested in prior 

research (Chandra, 2020). Similarly, Estrada et al. (2021) According to our own research, 

pupils' academic performance increased and their stress levels decreased as a result of exposure 

to emotional intelligence (EI). According to the conclusions of this research, students in online 

courses endure significant levels of psychological strain, and EI development and training 

programmes should be part of their academic curriculum. Students who participate in EI 

training and development programmes have an easier time managing and coping with stressful 

circumstances (Drigas and Papoutsi, 2020), as well as better social and academic outcomes 

(Wang, 2019). Thus, pupils' capacity to deal with and handle uncertain circumstances may be 

improved, which might lead to improved academic achievement. 

There were several drawbacks to this research. First, the use of self-report evaluation in this 

study might raise issues about response biases. A future research might replicate this model on 

other professions, such as university professors, organisation executives, and workers of 

multinational corporations, in order to improve the generalizability of the findings. For this 

study, researchers looked at the relationship between e-learning and abroad students' 

psychological intents. As a result, examining the effect of other factors would be intriguing 

(e.g., IQ and cultural intelligence). One of the study's main limitations is the minimal number 

of participants. Fewer than 400 people were included in the study, with just 10 Chinese 
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University students stuck in Pakistan being examined. A larger sample of data, drawn from a 

variety of nations, might be used in future research. 
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