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Abstract 

The literacy rate of Tamilnadu, India's southernmost state is among the highest in the country. Tirunelveli is in the 

southern part of Tamilnadu. Tirunelveli is often known as "South India's Oxford." In the city, there are copious 

schools and colleges. The quality of education, on the other hand, has deteriorated, and students are no longer 

qualified even for entry-level professions. This prompted the researchers to investigate the causes for the 

discrepancy in the education. To determine the explanations, the researchers created a survey and conducted an 

analysis. A total of 100 pupils and 25 teachers took part in this study. To collect data, a questionnaire was included. 

The data and results were analyzed, and a solution to the problem was found. The system used in the teacher 

educator selection procedure is not thought to be promising. A special survey was conducted to better understand 

the issues faced by teacher educators and to propose a solution for obtaining suitable jobs. 
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1. INTRODUCTION 

The research journals and papers everywhere in India focus the importance of English. The 

British gave India English as a gift. Once English has become the lingua franca, it is mandatory 

to learn it at any cost. There's no denying that English is a global language (Kirkpatrick, 2014). 

Apart from these facts, the Indian government has opted to teach English as a fundamental 

subject from primary school through college. The curriculum was created by the meticulous 

board members in accordance with international standards in order to meet the demands of the 

students in instilling the language in the primary level. The state and national governments of 

India generously provided language instruction resources such as projectors and computers to 

all schools as well as the colleges. Huge sums of money have been invested in schools to 

help students learn English. Teachers were well compensated for their efforts to educate the 

children. While the country was infected with the Corona Virus, schools were closed 

indefinitely, Teachers, on the other hand, are paid their full wages even if they do not attend 

school physically. 

The state of Tamilnadu has a large number of schools. For dropout students, special initiatives 

such as "Sarva Shiksha Abiyan" (Education for All) were established. The dropout students 

were personally visited to identify their concerns, and special sessions were held at their 

convenience. Despite the fact that the urbane infrastructure was provided to the schools in order 

to teach the intricacies of English to the pupils, the test results demonstrate that the students are 

unable to pass the exam or get a good job. Sadykova and Shelestova (2016) argue that teachers 

are accountable for providing pupils with a creative atmosphere in which to learn English. 

Furthermore, the pupils are unable to perform during their employment interviews. Students' 
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concerns are not widely expressed (Lee, 2010). The researchers wanted to know the reasons 

from the perspective of administration, teachers, and students. 

The purpose of the questionnaire was to discover the reasons from the perspective of the pupils. 

The pupils reacted earnestly about their problem. The students remarked that the lessons are 

only taught in their native tongues or are occasionally multilingual. This is the most common 

complaint among students. Their mother tongue or the first language was used to teach English. 

According to Khojastehmehr and Takrimi (2009), good delivery of the targeted language is 

essential. According to Chen (2014), instructors' independent support will undoubtedly 

influence students. On that basis, the problem was found, and the researchers performed a 

survey among English teachers. The teacher's questionnaire yielded some interesting 

responses, according to the researchers. The teachers filled out the questionnaire without fully 

comprehending the results. The researchers discovered the reasons why teachers were unable to 

teach English in an English-medium classroom. The reasons were discovered and 

communicated to the school principals. According to recent research, one of the most important 

ways that the most effective principals improve student performance is through efficient 

teacher recruitment and retention (Beteille, Kalogrides& Loeb, 2009). The president of 

America has voiced out his views about the unfit teachers "If a teacher is given a chance or two 

chances or three chances but still does not improve, there's no excuse for that person to continue 

teaching. I reject a system that rewards failure and protects a person from its consequences” 

(Obama 2009). Government authorities must work considerably harder to discover and reward 

the greatest teachers, rather than erecting hurdles to the teaching profession. And toss out the 

worst of them" (Sharp tonne and Klein 2009). The reasons were discovered, and some 

recommendations were made. 

 

2. REVIEW OF LITERATURE 

The researcher looked at a variety of topics that were pretty widespread in studies around the 

world. According to Brian A. Jacob (2011), a dearth of qualified teachers has a variety of 

unanticipated consequences in the lives of unhappy students. In his research article, he also 

stated that teachers who have had poor evaluations in the past may be fired. He discovered that 

the principal chastised teachers who had produced poor results in their academic careers. 

Teachers with higher educational levels have a lower risk of being fired. Finally, he claims that 

high-quality teachers can affect positive changes in the student community. He also defends the 

dismissal of low-quality teachers from the school without prior written notice. He emphasizes 

the importance of certification or any type of certificate test to help teachers improve their 

profession. 

Teachers, according to Hativa Barak and Simhi (2001), must effectively implement classroom 

activities. The growing use of English has increased the demand for English teachers all around 

the world (Crystal, 2003). Language learning may not occur unless a source is available. 

Krashen (Krashen) (1982).  Replacing or removing incompetent instructors is completed when 

management or the principal replaces them with qualified teachers. For the success of any 

company, it is necessary to monitor the performance of the teachers on a regular basis. He is 
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pressuring educators and policymakers to embrace a new policy in order to improve the system. 

Only skilled professors should be brought into the institution under the new policy. He goes 

on to say that unfit teachers should not be allowed to work in the institution until they improve 

themselves. As a result, the quality of the instructors must be assessed at the institution's entry. 

According to Chen (2012), a teacher's instructional tactics are critical. The ability to instruct is 

one of the most crucial talents that teachers possess. Those abilities should be learned by teachers 

at all costs.To ensure the quality of the students, the school or institution should establish 

stringent instructor credentials. The qualifications are frequently linked to the quality of the 

teachers. They further claim that certification may discourage inexperienced instructors from 

entering the industry. The literature shows that certification has a significant impact on teacher 

quality. It emphasises the need of teacher certification. Students' motivation plays a significant 

part in encouraging education among students (Eric A. Hanushek, Steven G. Rivkin, Richard 

Rothstein, and Michael Podgursky, 2004). Students' thoughts have changed dramatically as a 

result of learning motivation (O'Reilly, 2014; Duarte, Leite, &Mouraz, 2015). 

 

3. METHODOLOGY 

The researcher looked at two sorts of samples because the goal of the study was to figure out 

why college students in south Tirunelveli couldn't speak English during the interview. They 

are; the pupils and the teachers at the school. 

3.1 Research Question 

1. Why are south Tirunelveli college students unable to communicate in English during job 

interviews? 

3.2 Instrument 

To collect data from the participants, a well-structured questionnaire was used. Twounique 

questionnaires were created to collect information from two groups: students and teachers, 

there are 25 standard types of questions in the student questionnaire. There are 15 questions for 

the teachers. 

3.3 Participants 

For this study, ten schools of Tirunelveli were identified and utilized. Each school had ten 

(N=10) pupils engaged in the study, for a total of 100 students. There were a total of 25 teachers 

(N=25) from 25 different schools. 

3.4 Data Collection and Data analysis 

The students of the schools were initially selected and given instructions on how to fill out the 

questionnaire in a confidential mode. Some pupils are hesitant to participate in the survey. 

Those who are afraid to participate in the survey have been excluded, and fresh pupils have been 

included to the study. The students had faith in the researchers. They consented to fill out the 

questionnaire without bios and fear. The fact file was completed. Many teachers are hesitant to 

participate in the survey after seeing it. Some of them agreed to participate in the survey. 
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Twenty-five of them were chosen, and they were instructed to take part in the survey.The 

questionnaire was created in such a way that it exclusively collected information concerning 

their job's selection process. The manner in which the interview was done was one of the 

questions. They answered all of the questions honestly and without fear. 

 

4. RESULTS 

Five primary questions were addressed by the pupils. The first half of the question concerns 

the teacher's manner of communication. The second portion of the question inquired about 

speaking skills training. The third and fourth parts of the questions are on the pupils' desire to 

converse in English with others. The final section discusses the reasons for their inability to 

communicate in English. The teachers responded to the two portions of the questionnaire. The 

first section focuses on the initial round of interviews. The second and final sections are all 

about the last round of interviews, sometimes known as one-on-one interviews. 

Mode of communication 

As shown in the graph and table below, 8% of English teachers only teach classes in English. 

Their instruction, guiding, and teaching are entirely conducted in English. They never open 

their mouth in vernaculars. Teaching or communicating in a bi-lingual style is used by 28% 

percent of English teachers. Only 64% of English teachers use the vernacular technique to teach 

the subject. 

Table 1: Mode of communication of English Teachers 

Items Frequency Percentage 

English alone 2 8 

Bilingual 7 28 

Vernacular 16 64 

Total 25 100 
 

 

Figure 1 
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Speaking skill training 

This question is intended to determine whether or not children are receiving training from their 

teachers for speaking. Because just 8% of teachers converse in English in the classroom, they 

are the only ones who guide and encourage students to help them in speaking English. 12% of 

the teachers who teach English in a bi-lingual way guided their students to speak English. 

80%of English teachers are not prepared to help students learn to communicate in English. 

Table 2: Speaking Skill Training 

Items Frequency Percentage 

English alone 2 8 

Bilingual 3 12 

Vernacular 20 80 

Total 25 100 
 

 

Figure 2 

Interest of the students 

This section investigates the students' motivations for wanting to talk in English. 8% of the 

pupils are extremely timid and believe they are unable to communicate in English. Although 

88 % of students want to converse in English, they are not given the opportunity. In the 

classroom, only 4% of students speak English in the classroom. 

Table 3: Interest of the students 

Items Frequency Percentage 

Not interested 8 8 

Interested 88 88 

Fluent speakers 4 4 

Total 100 100 
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Figure 3 

Interview of Teachers 

The first round of the interview was deemed obligatory by 100 percent of teachers. Paper one 

and paper two are the two types of exams. Paper one is for instructors who work with students 

in grades 

I through V, and Paper two is for teachers who work with students in grades VI through VIII. 

The teachers who work with students in grades VI through VIII are the subjects of this study. 

They passed Paper II because they planned to work with elementary school students. The exam 

was passed by everybody. 76% of the teachers who took the test agreed that it was a written 

exam that helped them remember what they had learned.Only 12% of teachers were able to 

come up with practical and analytical questions, which are crucial in identifying actual 

teachers. 12% of the teachers received analytical questions. They cover topics such as child 

development and pedagogy, I and II language, general mathematics, science, and social science. 

Table 4: Interviews of Teachers –First Round 

Items Frequency Percentage 

Memory questions 19 76 

Analytical Questions 3 12 

Memory & Analytical 3 12 

Total 25 100 
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Figure 4 

Final round of Interview 

The final phase of interviews was a one-on-one round, with the teachers appearing in front of 

a panel. The panel must assess the teachers' language abilities. 4% of the teachers were asked 

subject- related questions, while 92% of the teachers were asked to introduce themselves. They 

were able to do this assignment quickly since they arrived prepared. Only their names were 

asked of 4% of the teachers. However, they all passed their face-to-face interview with flying 

colors. 

Table 5: Final rounds of Interview 

Items Frequency Percentage 

Questions from subject 1 4 

Self-Introduction 23 92 

Name alone 1 4 

Total 25 100 
 

 

Figure 5 
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5. DISCUSSION 

The primary goal of the study is to determine why college students in south Tirunelveli are 

unable to speak English during job interviews. Despite the fact that English was one of their 

school subjects, some of the children were unable to spell the term "grammar." The researchers 

were interested in learning what they had learned from the teachers at the school where they 

had studied. This is one of the researchers’ hypotheses. The researchers conducted a survey of 

100 pupils and 25 teachers in order to discover this. To do so, the researcher chose 10 different 

schools from which to draw samples. Both students and teachers were given two distinct types 

of surveys. Everyone was given enough time and space to complete the survey. The identities 

of the participants were kept hidden. The collected data were analyzed. The findings astounded 

both the educated community and the researchers. In the classroom, students were not provided 

adequate speaking training. To their surprise, the majority of teachers are hesitant to use English 

in the classroom. The teachers who were chosen to teach are unable to speak in English because 

they were educated in a regional medium. According to Arva and Medgyes (2000), an ideal 

English instructor should be hired on the basis of their professional abilities. They never took 

any exams, like as the IELTS or, at the very least, exams that may prove their LSRW level. 

There are a variety of reasons why people are unable to communicate in English. The terrible 

aspect is that they become instructors despite not understanding how to teach. Brown (2009) 

points out that teaching traits and talents are equally significant because they play a major 

impact in the efficacy of learning. One of the main reasons for this is the way the board 

conducted the interview. At the very least, the instructors' speaking skills would have improved, 

as this is the most crucial aspect of their profession. Stronge (2004) emphasizes the importance 

of acquiring instructional skills before looking for work. The language proficiency of the 

teachers must have been tested or included in the interview. To pass the interview, the 

employers would have required certification from a language competency center. Or the 

interviewer would have checked the teachers' speaking abilities at the time of the interview. 

This reflected in the lives of poverty driven students. 

 

6. CONCLUSION 

The researchers inquired about the school level of teaching and standards in order to determine 

the reasons for the lack of speaking abilities among the college students. Finally, it was 

discovered that the teachers who taught English to the pupils in the school were the ones to 

blame for the students' lack of English. Teachers, according to Shishavan and Sadeghi (2009), 

are the foundations of the school. The researchers discovered why school teachers were unable 

to assist students in learning the English language. They discovered that teachers' incompetence 

was reflected in the students' community. According to Vygotsky (1978), learners learn and 

develop a language with the help of other people who are more proficient in that language than 

they are. Only in the presence of Headmasters and school inspectors do they communicate in 

English. Despite the fact that the school administration offered a variety of short-term and 

refresher courses to help teachers improve their skills, the teachers were unwilling to do so. It 

tarnishes both the young minds' and the country's futures. This situation needs to be addressed. 

Ramnarain & Hobden (2015) further assert that a teacher's enlightened mentality inspires 
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pupils to learn things on their own. Few of the recommendations were taken to the teachers, 

headmasters, or employer by the researchers. First and foremost, the interview should include 

LSRW examination and certification for teaching English from reputable institutions such as 

British Counsel and others. Employers should check teacher quality on a regular basis, and 

compensation increases and promotions should be based on periodic quality assessments. 

Teachers who have joined the service should continue to improve their skills in order to save 

time and energy while achieving greater results. To strengthen the nation, teachers should 

abandon their coyness and poor spirits and learn with an open mind. According to Liakopoulou 

(2011), teachers must possess abilities in order to achieve their objectives. Anderson (2004) and 

Jasman (2003) agree that teachers must have certain skills in order to persuade students. 

 
References 

1) Anderson, W. (2004).Increasing teacher effectiveness. Paris: UNESCO, International Institute for 

Educational Planning. 

2) ArvaV.,&Medgye P. (2000). Native and non-native teachers in the classroom. System, (28), 355-372. 

https://doi.org/10.1016/S0346-251X(00)00017-8. 

3) Beteille, T., Kalogrides, D., & Loeb S. (2009). Effective schools : Managing the recruitment, development, 

and retention of high-quality teachers (Working Paper 37). Washington, DC: National Center for r Analysis 

of Longitudinal Data in Education Research. 

4) Brown, V. (2009). Students' and teachers' perceptions of effective foreign language teaching: A comparison 

of ideals. The Modern Language Journal, 93(1), 46-60. https://doi.org/10.1111/j.1540- 4781.2009.00827.x. 

5) Chen, J. (2012). Favorable and unfavorable characteristics of EFL teachers perceived by university students 

of Thailand. International Journal of English Linguistics, 2(1), 213-219. 

https://doi.org/10.5539/ijel.v2n1p213. 

6) Crystal, D. (2003). A dictionary of linguistics and phonetics. Oxford, Blackwell Publisher. 

7) Chen, J. W. (2014). Effect of family’s social class and autonomous motivation on the relationship between 

teacher’s autonomy support and junior middle school students’ study (Unpublished doctoral 

dissertation).Central China Normal University, Wuhan, China). 

8) Duarte, M., Leite, C. &Mouraz, A. (2015). The effect of curricular activities on learner autonomy: The 

perspective of undergraduate mechanical engineering students. European Journal of Engineering Education, 

41(1), 91-104. https://doi.org/10.1080/03043797.2015.1056101. 

9) Sharpton, Al, and Joel Klein. "Teacher Rx: The Perfect Storm for Reform." Huffington Post, March 12, 

2009. 

10)  Shishavan, H. &Sadeghi, K. (2009).Characteristics of an effective English language teacher as perceived 

by Iranian teachers and learners of English. English Language Teaching, 2(4), Retrieved February 12, 

2014, from: www.ccsenet.org/journal. 

11) Stronge, H. (2004). Qualities of effective teacher facilitator’s guide. Alexandria, VA: Association for 

Supervision and Curriculum Development. 

12) Sadykova, G. &Shelestova, V. (2016). Creativity development: The role of foreign language learning. 

International Journal of Environmental & Science Education, 11(15), 8163-818.Retrieved from 

https://files.eric.ed.gov/fulltext/EJ1118314.pdf. 

13) Eric A. Hanushek, Steven G. Rivkin, Richard Rothstein and Michael. “How to Improve the Supply of High- 

https://doi.org/10.1111/j.1540-
http://www.ccsenet.org/journal


  
  
 
 

 

700 | V 1 8 . I 0 9  

Quality Teachers”, Brookings Papers on Education Policy , 2004, No. 7 (2004), pp. 7-44 . 

14) Hativa, N., Barak, R. &Simhi, E. (2001). Exemplary university teachers: Knowledge and beliefs regarding 

effective teacher dimensions and strategies. Journal of Higher Education, 72(6), 699-729. Retrieved 

November 10, 2013, from: http://www.jstor.org. 

15) Jasman, A. (2003). Initial teacher education: Changing curriculum, pedagogies and assessment. Change: 

Transformations in education, 6(2), 1-22. Retrieved November 7, 2013, from: 

http://hdl.handle.net/2123/4498. 

16) Khojastehmehr, R. &Takrimi, A. (2009). Characteristics of effective teachers: Perceptions of the English 

teachers. Journal of Education & Psychology, 3(2), 53-66. Retrieved November 12, 2014, from: 

http://www.sid.ir/En. 

17) Kirkpatrick, A. (2014). English in Southeast Asia: Pedagogical and policy implications. World Englishes, 

33(4), 426–438. Retrieved from https://onlinelibrary.wiley.com/doi/pdf/10.1111/weng.12105. 

18) Krashen, S. D. (1982). Principles and practice in second language acquisition. Oxford: Pergamon Press  

19) Liakopoulou, M. (2011). The professional competence of teachers: Which qualities, attitudes, skills and 

knowledge contribute to a teacher's effectiveness. International Journal of Humanities and Social Science, 

1(21).Retrieved November 7, 2013, from: http://www.ijhssnet.com. 

20) Lee, J. (2010). The uniqueness of EFL teachers: Perceptions of Japanese learners. TESOL Journal, 1(1), 23-

48. https://doi.org/10.5054/tj.2010.214881. 

21) O’Reilly, N. E. (2014). Correlations among perceived autonomy support, intrinsic motivation, and learning 

outcomes in an intensive foreign language program. Theory and Practice in Language Studies, 4(7), 1313-

1318. https://doi.org/10.4304/tpls.4.7.1313-1318. 

22) Obama, Barack. Speech to the U.S. Hispanic Chamber of Commerce, March 10, 2009. 

23) Ramnarain, U. &Hobden, P. (2015).Shifting South African learners towards greater autonomy in scientific 

investigations. Journal of Curriculum Studies, 47(1), 94-121.  

https://doi.org/10.1080/00220272.2014.966153. 

24) Vygotsky, L. (1978). Mind in society: The development of higher mental processes. Cambridge, MA: 

Harvard University Press. 

 

http://www.jstor.org/
http://hdl.handle.net/2123/4498
http://www.sid.ir/En
http://www.ijhssnet.com/

