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Abstract

This research analyzes the form of assessment given by lecturers to students in carrying out Tarung Derajat
teaching during the COVID-19 situation. The approach used in this descriptive qualitative study is a
phenomenological approach. The choice of research location was based on the subjects to be studied, namely
lecturers and students taking the Tarung Derajat course during the COVID-19 pandemic. There were three
informants who participated in this research, namely lecturers teaching Tarung Derajat, students taking Tarung
Derajat courses and the dean as the decision maker regarding policies in the faculty. The total number of
informants was eight people. The conclusion of this research is that the form of assessment given by lecturers to
students in carrying out Tarung Derajat teaching in the Covid-19 situation is in the form of six KKNI assignments.
Where the KKNI is also in accordance with Bloom's Taxonomy, namely cognitive, affective and psychomotor.
This research also found that the assessment system that had been implemented during the Covid-19 pandemic
had adapted to the applicable curriculum and was effective and adaptive, especially in Tarung Derajat learning.
This research makes an important contribution to the understanding of how online assessment can be integrated
in pandemic situations to improve the quality of learning.
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INTRODUCTION

The COVID-19 pandemic has had a major impact on various sectors of life, including the
education sector throughout the world (Aristovnik et al., 2020). Restrictions on physical
activity and face-to-face learning force educational institutions to switch to distance and hybrid
learning methods to continue the educational process (Finlay et al., 2022). This change presents
unique challenges for various disciplines, especially in the field of sports education which
requires direct physical interaction. One area that has been significantly impacted is the
teaching of the martial arts Tarung Derajat.

Tarung Derajat is a martial art that originates from Indonesia and has quite high popularity
among society. This sport combines self-defense techniques with the values of spirituality and
self-discipline (Sutresna et al., 2021). Typically, Tarung Derajat learning involves intensive
physical training, including physical contact and live combat simulations. In the midst of the
COVID-19 pandemic, traditional teaching methods must be adapted to health protocols and
physical restrictions, giving rise to the need for innovative approaches to learning and
assessment (Ahmed et al., 2021).

Assessment is an important component in the learning process, especially for learning martial
arts such as Tarung Derajat which involves cognitive, affective and psychomotor aspects
(Sandford & Gill, 2019). A good assessment system not only assesses technical and physical
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skills, but also includes an assessment of attitude, discipline and understanding of concepts.
However, there is a main challenge faced in a pandemic situation, namely how to ensure
comprehensive and fair assessments in the midst of distance learning, with limited direct
interaction (Idris et al., 2021). Likewise what happened at Medan State University. During the
Covid-19 pandemic, all learning was carried out online.

This research aims to explore the assessment system in implementing Tarung Derajat teaching
during the COVID-19 pandemic. By focusing on changes in teaching and assessment methods,
this research highlights how lecturers assess students during the Covid-19 pandemic. This
research examines various assessment approaches, evaluation tools, and indicators used to
measure student learning progress.

It is hoped that the results of this research can provide a valuable contribution to the
development of a more effective and adaptive assessment system, especially in Tarung Derajat
learning, both during the pandemic and in the future. With a deep understanding of assessment
in the pandemic era, this research can help create innovative and sustainable teaching methods.

In a broader context, this research also provides insight into how sports education can continue
to adapt to dynamic situations and future challenges. The results of this research can be the
basis for developing more robust and responsive education policies, thereby contributing to the
progress of the Tarung Derajat martial arts and sports education in general.

RESEARCH METHODS

The approach used in this descriptive qualitative study is a phenomenological approach. The
phenomenological approach aims to explain or reveal the meaning of concepts or experiential
phenomena based on the awareness experienced by several individuals (Neubauer et al., 2019).
This approach emphasizes explaining the meaning of a group of people's life experiences
related to a concept or phenomenon, including their own self-concept or view of life
(Helaluddin, 2018). In this study, the phenomenological method is used to explain the
phenomenon of conscious experience experienced by research subjects, with the aim of
producing data for the study. Through a phenomenological approach, the general meaning is
explained from a group of individuals in relation to their life experiences related to a concept
or phenomenon. This research aims to explore and explain various phenomena related to the
implementation of Tarung Derajat teaching at Medan State University, North Sumatra,
Indonesia.

This research was carried out in the odd semester of the 2022/2023 academic year at Medan
State University. The choice of research location was based on the subjects to be studied,
namely lecturers and students taking the Tarung Derajat course during the COVID-19
pandemic.

The informants in this research consisted of three types, namely two lecturers in the Tarung
Derajat course as key informants, five students who took the Tarung Derajat course and the
Dean of FIK UNIMED as a policy holder as additional informant. So there were a total of eight
research informants, consisting of two lecturers, five students, and one dean (Sondak, 2019).
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Determination of informants was carried out using purposive sampling techniques. As
explained by Sugiyono in Eka Putra (2021), the sampling technique aims to be carried out
based on certain considerations so that the data obtained is more representative (Eka Putra,
2021). Sugiyono also stated that the purposive sampling technique is a sampling technique with
certain considerations. For example, choosing individuals who know best about the aspects
expected in this research. Data collection methods in this research involve observation,
interviews, and analysis of related documents. The use of these three methods is recommended
in qualitative research to increase the validity and reliability of the results (Zanaton et al., 2016).

RESEARCH RESULT

The research results found that two participants discussed assessment. As stated by participant
in research PN1:

“Other assessments are also included in the area of teaching closure. Procedures
and instruments for assessing learning processes and outcomes are aligned with
competency achievement indicators and refer to Assessment Standards. I will ask
questions so I can assess each student” (PN1/TB10)

Furthermore, the results from research participant PN2 also explained that "the assessment I
use is to measure students' ability to achieve the learning objectives that have been prepared
previously." Apart from that, in giving assessments, I use the provisions of the KKNI
Curriculum, namely by giving KKNI assignments in the form of Critical Book Review, Critical
Journal Review, Routine Assignments, Idea Engineering, Mini Research, and Projects"
(PN2/TB10)

Finally, one thing was conveyed by the DK research participants which stated that

"In accordance with the curriculum adopted by Medan State University, the form
of assessment given to students is an assessment of the six tasks of the Indonesian
National Qualifications Framework (KKNI)." (DK/TBS)

Triangulation of in-depth interview findings found that lecturers carried out their duties in
assessing their students. Lecturers always do this so they can make improvements in the next
lesson. Findings from in-depth interviews indicate that lecturers carry out their duties in
assessing their students regularly. Lecturers do this as part of the teaching process to ensure
students' understanding and progress and to make improvements in their teaching in subsequent
sessions. Consistently assessing students allows lecturers to gain a deep understanding of each
student's abilities, strengths, and weaknesses (Ross, 2006). This allows lecturers to develop
more effective learning strategies tailored to individual needs, as well as provide meaningful
feedback to students.

By conducting regular assessments, teachers can identify areas where students may be
struggling or need additional help (Margot & Kettler, 2019). This allows lecturers to design
and deliver learning materials in a more effective way, strengthening students' understanding
and skills. In addition, consistent assessment also allows lecturers to track student development
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and progress over time (Vauderwange et al., 2023). This allows lecturers to provide
encouragement and motivation to students who show improvement, as well as identify and
address problems immediately if students are experiencing difficulties. Therefore, the practice
of assessing students regularly and thoroughly is an important part of lecturers' responsibilities
in ensuring learning effectiveness. This helps lecturers continually improve the quality of their
teaching and ensures every student has an equal opportunity to succeed in learning (Darling-
Hammond et al., 2020).

Based on the analysis, it is known that there is a relationship between the assessments in the
Indonesian National Qualifications Framework (KKNI) and Bloom's Taxonomy. The
assessment contained in the Indonesian National Qualifications Framework (KKNI)
curriculum has five descriptors, namely knowledge, knowledge, skills, competence and
affective. Meanwhile, in Bloom's Taxonomy there are three components, namely cognitive,
psychomotor and affective. The relationship between these two things has been mentioned
previously, namely Science and Knowledge in the descriptors of the Indonesian National
Qualifications Framework (KKNI) are cognitive aspects in Bloom's Taxonomy (Jatmiko et al.,
2015). Competencies and skills in the KKNI descriptor are psychomotor aspects in Bloom's
Taxonomy. Affective in the KKNI descriptor is the affective aspect in Bloom's Taxonomy
(Sholihah et al., 2022)(Solikhah & Budiharso, 2019).

Cognitive Aspect

Cognitive is a person's intellectual ability to think, know, and solve problems (Kartika Sari et
al., 2020). If it is related to the KKNI curriculum, the cognitive aspect includes science and
knowledge. According to research participant DK as Dean of the Faculty of Sports Sciences,
stated

"The assessment is carried out in accordance with the curriculum implemented,
namely the KKNI curriculum. Where there are characteristics in its application,
namely that there are 6 KKNI tasks that need to be completed by students in each
course" (DK/TB8)

According to research participant PN1, the first thing that needs to be focused on in the
assessment is the cognitive aspect. He stated that:

"There are three focuses of assessment, namely cognitive aspects, psychomotor
aspects and affective aspects. This cognitive assessment is also divided into two,
namely memorization and understanding. For memorization, the value is whether
students know the history of the founding and development of Tarung Derajat and
know the Tarung Derajat movement. "Apart from that, for understanding, assess
how students link all their knowledge with other facts through observation or
monitoring, in this case seeing and practicing directly the movements in Tarung
Derajat" (PN1/TB10)
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Research participant PN2 also explained the cognitive assessment he underwent, which is
explained as follows:

“I assess students in three aspects, namely cognitive, affective and psychomotor. In
giving an assessment in the cognitive aspect, I provide questions that I plan in
Google Forms. I share the link with students so that students can answer from their
respective domiciles. Furthermore, I also assessed the accuracy of the students'
movements in practicing the Tarung Derajat movement through videos sent by the
students as a form of 'Routine Assignment'. What is meant by Routine Assignments
here are assignments that are always given at every lecture meeting" (PN2/TB10)

Triangulation of findings through interviews with research participants found that lecturers
carried out assessments based on the KKNI curriculum and adhered to Bloom's Taxonomy in
its application. Findings from interviews with research participants show that lecturers carry
out assessments based on the Indonesian National Qualifications Framework Curriculum
(INQF)/ KKNI and follow Bloom's Taxonomy in its application. This shows that lecturers
apply a systematic and structured approach in assessing students' abilities and achievements in
Tarung Derajat learning.

There are several things that can be explained based on these findings. The KKNI curriculum
is a framework used to design, implement and assess education and training programs in
Indonesia. By using the KKNI curriculum, lecturers can ensure Tarung Derajat learning is in
accordance with the standards and competencies set by the government, as well as providing a
solid foundation for assessing student performance.

(Sobral, 2021)Bloom's Taxonomy is a framework used to classify learning objectives into six
different cognitive levels, starting from the lowest (remember) to the highest (create) (Assaly
& Smadi, 2015). By referring to Bloom's Taxonomy, lecturers can design learning activities
and set goals that are appropriate to the desired cognitive level, as well as assess student
achievement as a whole. By utilizing the KKNI Curriculum, lecturers can assess students'
abilities based on the competencies that have been determined in the curriculum framework.
This helps lecturers assess whether students have achieved the expected standards in skills,
knowledge and attitudes related to Tarung Derajat (Sobral, 2021).

By following Bloom's Taxonomy, lecturers can carry out a holistic assessment that covers
various cognitive, psychomotor and affective aspects of Tarung Derajat learning. This allows
lecturers to gain a thorough understanding of a student's abilities and achievements, as well as
provide more meaningful and relevant feedback. By carrying out assessments based on the
KKNI Curriculum and following Bloom's Taxonomy, lecturers can ensure that Tarung Derajat
learning not only covers aspects of practical skills, but also pays attention to the overall
development of students' knowledge, understanding and attitudes. This helps create a holistic
and effective learning experience for students in the context of Tarung Derajat (Armellini et
al., 2021).
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Affective Aspect

Affective discusses attitudes carried out both for individual, organizational and social life. The
affective domain is a domain related to attitudes, values, feelings, emotions, and the level of
acceptance or rejection of an object in teaching activities. Based on the research results
obtained through interviews with research participants, it was found that an assessment of the
affective aspects was carried out on research participants. Participants in the PNI1 study
expressed their affective appraisals in the following words:

“I carry out affective assessments by observing students during teaching and I
record the results of my observations in the daily journal that I have provided. In
affective assessment | assess several things, egstudents' attitudes, personality,
appearance, motivation, cooperation, respect and punctuality in attending college
meetings" (PN1/TB10)

Study participant PN2 also described their affective appraisal process in the following words:

“I conduct affective assessments of students based on my monitoring of them during
lecture meetings. I recorded the results of my observations in the daily journal that
I provided. This assessment includes students' attitudes, behavior, punctuality,
cooperation and motivation during college" (PN2/TB10)

Triangulation of interview findings found that the assessments carried out by lecturers included
affective aspects. The research participants explained the importance of assessing students'
affective aspects to provide a more comprehensive picture of students' abilities. Assessing
affective aspects is very important because it can provide a more complete picture of a student's
overall abilities. Affective aspects include attitudes, values, feelings and emotions that students
bring to the learning environment. By evaluating affective aspects, lecturers can understand
how students interact with learning materials, classmates, and instructors. Affective
assessments can help lecturers identify whether students have positive attitudes toward
learning, whether they are motivated to learn, and whether they demonstrate behaviors that
support a positive learning environment. This information is invaluable in determining how
well students adapt to the learning process and how ready they are to face future learning
challenges.

Lecturers can monitor student behavior during lecture meetings and record their observations
in a daily journal. This helps lecturers track student progress and identify areas where students
may need further guidance or support. By evaluating affective aspects, lecturers can provide
more precise and specific feedback to students about their behavior and attitudes. This can
encourage students to improve themselves and develop the interpersonal skills necessary in
their academic and professional lives. Affective assessments can also help lecturers identify
problems or obstacles that may be hindering a student's ability to learn effectively. By
addressing these issues, lecturers can create a more supportive and inclusive learning
environment for all students (Patra et al., 2022).
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Overall, affective assessment is an important part of a comprehensive assessment process that
provides a more thorough understanding of student abilities and helps lecturers provide better
support and guidance to students throughout their learning journey.

Psychomotor Aspects

The psychomotor domain relates to a person's physical activity in doing something which
includes five sense perceptions, movement responses based on trial and error, or existing
knowledge. This domain includes skills in performing work involving body parts as well as
skills related to physical movements consisting of reflex movements, basic movement skills,
perceptual abilities, accuracy, complex skills, as well as expressive and interpretive skills.

The results of research on the psychomotor aspect found two research participants who
expressed their view that the assessment of the psychomotor aspect includes expertise and
skills. Research participant PN1 stated in their answer that the assessment of psychomotor
aspects is a reflection of students' abilities in practice and awareness of students' knowledge.
This was conveyed by stating the following:

"The psychomotor aspect is a manifestation of the results of practice and the
realization of students' knowledge in understanding teaching. By carrying out this
assessment, I can find out which students really understand, and which students
only understand a little" (PN1/TB10).

Furthermore, PN2 also stated regarding the assessment of psychomotor aspects as follows:

"To find out the level of students' understanding, I also carry out an assessment of
the psychomotor aspect. In the psychomotor aspect, I can find out the extent to
which students have mastered and understood the theory in this Tarung Derajat
course and find out the extent to which students' knowledge is realized based on
knowledge and understanding to produce good and correct understanding, as well
as movements in the Tarung Derajat course" (PN2/TB10).

Triangulation of in-depth interview results found that lecturers assessed students' psychomotor
aspects. This is because lecturers want to know how students' expertise and skills are in
practicing the knowledge that students have and realizing the skills that students also have. The
results of in-depth interviews show that lecturers actively assess students' psychomotor aspects
in the context of teaching Tarung Derajat. This is done because lecturers want to get a clear
understanding of the level of expertise and practical skills possessed by students, as well as
their ability to apply the knowledge learned in real situations.

Lecturers assess students' physical and technical skills in carrying out movements, techniques
and fighting strategies. This involves assessing the speed, strength, agility, coordination, and
precision of movements demonstrated by the student. Lecturers monitor students' ability to
apply the Tarung Derajat techniques and concepts they have learned in practical situations or
match simulations. This includes assessing the student's ability to select and use appropriate
techniques to deal with different situations or opponents. Lecturers assess students' ability to
respond and adapt to changing conditions or scenarios in the context of Tarung Derajat training.
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This includes students' ability to change their strategies or tactics flexibly as situations develop.
Lecturers also assess students' level of freedom and creativity in developing or changing
fighting techniques or movements to suit their personal style or needs. It reflects the student's
ability to think critically and find effective solutions in various situations (Hernon et al., 2023).

By assessing these students' psychomotor aspects, lecturers can get an in-depth picture of their
abilities and practical skills in the context of Tarung Derajat. This helps lecturers plan more
focused and effective learning, as well as providing valuable feedback to students to continue
improving their skills in Tarung Derajat (Riyanti et al., 2023).

DISCUSSION

Research shows that adaptive assessments and grading are critical to ensuring accuracy and
fairness in measuring student achievement during distance learning. The implications of this
study confirm that in distance learning situations, Bloom's assessment form and the application
of clear assessment rubrics are key to assessing various aspects of students' abilities and
understanding more thoroughly. Assessment based on Bloom allows teachers to measure
students' level of understanding from low to higher levels, such as analysis, synthesis, and
assessment. Therefore, adaptive assessment ensures students are assessed holistically and not

just focused on low-level understanding, such as recalling facts or memorizing information
(Welsandt et al., 2024).

Additionally, the importance of assessment and adaptive assessment also emphasizes the need
to consider the challenges and barriers faced by students during distance learning. In a
pandemic situation, some students may face limited access to technology, unstable internet
connections, or difficulty managing time for independent learning. Therefore, adaptive
assessment needs to consider the learning context and provide students with flexibility in
completing assessment tasks (Park et al., 2023).

However, it needs to be acknowledged that carrying out adaptive evaluation and assessment
also presents its own challenges. Teachers need to develop assessment methods that are
appropriate for distance learning and ensure objectivity in assessing student learning outcomes.
Technical support and training for educators in designing and implementing adaptive
assessments are also critical to ensuring the success of the assessment process (Ennouamani et
al., 2020).

Overall, the implications of this study demonstrate the importance of adaptive assessments and
grading in distance learning during the COVID-19 situation. By using Bloom's assessment
method and implementing an assessment approach appropriate to the distance learning context,
we can ensure students are assessed thoroughly and fairly. In addition, by providing sufficient
support and training for teachers, distance learning can achieve assessment goals more
effectively and provide constructive feedback for student learning progress.
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CONCLUSION

The form of assessment given by lecturers to students in carrying out Tarung Derajat teaching
during the COVID-19 situation is in the form of six KKNI tasks. This KKNI is also combined
with Bloom's taxonomy, which covers the cognitive, affective and psychomotor domains.
There is a close relationship between KKNI and Bloom's taxonomy. Discussion regarding the
results of the Bloom assessment questionnaire research carried out by lecturers in
implementing Tarung Derajat teaching during the COVID-19 situation shows that there are
challenges and adjustments in implementing assessment methods that are suitable for online
learning. In this study, researchers found that teachers must adapt the Bloom assessment model,
which is a hierarchical framework for measuring students' levels of understanding and ability,
to better suit the online learning context. Lecturers also face difficulties in implementing
aspects of assessment higher in Bloom's hierarchy, such as analysis, synthesis, and evaluation,
due to limited direct interaction and difficulty providing in-depth feedback to students directly.
Instead, assessment methods more suited to online learning, such as independent project
assignments, online exams, or virtual presentations, are used to measure student achievement
at different levels of understanding. However, this adjustment requires special attention to the
use of clear assessment rubrics and transparent assessment criteria to ensure objectivity in
assessing student learning outcomes. Proper implementation of this assessment method will
provide a more accurate picture of student learning progress and support their success in the
Tarung Derajat course.

References

1) Ahmed, S., Taqi, H. M. M., Farabi, Y. I., Sarker, M., Ali, S. M., & Sankaranarayanan, B. (2021). Evaluation
of Flexible Strategies to Manage the COVID-19 Pandemic in the Education Sector. Global Journal of
Flexible Systems Management, 22(s2), 81-105. https://doi.org/10.1007/s40171-021-00267-9

2) Aristovnik, A., Kerzi¢, D., Ravselj, D., Tomazevi¢, N., & Umek, L. (2020). Impacts of the COVID-19
Pandemic on Life of Higher Education Students: Sustainability (Switzerland), 12(20), 1-34.

3) Armellini, A., Teixeira Antunes, V., & Howe, R. (2021). Student Perspectives on Learning Experiences in
a Higher Education Active Blended Learning Context. TechTrends, 65(4), 433-443.
https://doi.org/10.1007/s11528-021-00593-w

4) Assaly, 1. R., & Smadi, O. M. (2015). Using bloom’s taxonomy to evaluate the cognitive levels of master
class textbook’s questions. English Language Teaching, 8(5), 100-110.
https://doi.org/10.5539/elt.v8n5p100

5) Darling-Hammond, L., Flook, L., Cook-Harvey, C., Barron, B., & Osher, D. (2020). Implications for
educational practice of the science of learning and development. Applied Developmental Science, 24(2), 97—
140. https://doi.org/10.1080/10888691.2018.1537791

6) Eka Putra, A. S. (2021). Pengaruh Kompetensi Dan Integritas Terhadap Kinerja Perangkat Desa. JESS
(Journal of Education on Social Science), 5(1), 24. https://doi.org/10.24036/jess.v5i1.314

7)  Ennouamani, S., Mahani, Z., & Akharraz, L. (2020). A context-aware mobile learning system for adapting
learning content and format of presentation: design, validation and evaluation. In Education and Information
Technologies (Vol. 25, Issue 5). Education and Information Technologies. https://doi.org/10.1007/s10639-
020-10149-9

@ 649 |V 19.104



Seybeld

8)

9)

10)

11)

12)

13)

14)

15)

16)

17)

18)

19)

20)

21)

REPORT

ISSN:1333-9212 DOI: 10.5281/zenodo.11071160

Finlay, M. J.,, Tinnion, D. J., & Simpson, T. (2022). A virtual versus blended learning approach to higher
education during the COVID-19 pandemic: The experiences of a sport and exercise science student cohort.
Journal of Hospitality, Leisure, Sport and Tourism Education, 30(June 2021), 100363.
https://doi.org/10.1016/j.jhlste.2021.100363

Helaluddin. (2018). Mengenal Lebih Dekat dengan Pendekatan Fenomenologi: Sebuah Penelitian Kualitatif
[Getting Closer to the Phenomenological Approach: A Qualitative Research]. Uin Maulana Malik Ibrahim
Malang, March, 1-15.

Hernon, O., McSharry, E., MacLaren, I., & Carr, P. J. (2023). The use of educational technology in teaching
and assessing clinical psychomotor skills in nursing and midwifery education: A state-of-the-art literature
review. Journal of Professional Nursing, 45(August 2022), 35-50.
https://doi.org/10.1016/j.profnurs.2023.01.005

Idris, F., Zulkipli, I. N., Abdul-Mumin, K. H., Ahmad, S. R., Mitha, S., Rahman, H. A., Rajabalaya, R.,
David, S. R., & Naing, L. (2021). Academic experiences, physical and mental health impact of COVID-19
pandemic on students and lecturers in health care education. BMC Medical Education, 21(1), 1-13.
https://doi.org/10.1186/s12909-021-02968-2

Jatmiko, B., Widodo, W., Martini, M. B., Wicaksono, I., & ... (2015). Impact of the Kkni-Based Learning
on General Physics Study for Improving Student’S Learning Outcomes. In Repository.Unesa.Ac.ld.
http://repository.unesa.ac.id/sysop/files/2019-07-08_korespondensil jatmi.pdf

Kartika Sari, R., Sutiadiningsih, A., Zaini, H., Meisarah, F., & Hubur, A. (2020). Factors Affecting Cognitive
Intelligence Theory. Journal of Critical Reviews, 7(17), 2020. https://doi.org/10.31838/jcr.07.17.56

Margot, K. C., & Kettler, T. (2019). Teachers’ perception of STEM integration and education: a systematic
literature review. International Journal of STEM Education, 6(1). https://doi.org/10.1186/540594-018-0151-
2

Neubauer, B. E., Witkop, C. T., & Varpio, L. (2019). How phenomenology can help us learn from the
experiences of others. Perspectives on Medical Education, 8(2), 90-97. https://doi.org/10.1007/s40037-019-
0509-2

Park, E., Ifenthaler, D., & Clariana, R. B. (2023). Adaptive or adapted to: Sequence and reflexive thematic
analysis to understand learners’ self-regulated learning in an adaptive learning analytics dashboard. British
Journal of Educational Technology, 54(1), 98-125. https://doi.org/10.1111/bjet.13287

Patra, I., Alazemi, A., Al-Jamal, D., & Gheisari, A. (2022). The effectiveness of teachers’ written and verbal
corrective feedback (CF) during formative assessment (FA) on male language learners’ academic anxiety
(AA), academic performance (AP), and attitude toward learning (ATL). Language Testing in Asia, 12(1).
https://doi.org/10.1186/s40468-022-00169-2

Riyanti, L. E., Kuntadi, C., Arrafat, B. S., & ... (2023). Project-Based Learning, Inquiry Methods,
Demonstration Methods, and Psychomotor Abilities: A Review of the Literature. ... Journal of Education ...,
4(5), 822-833.
https://dinastipub.org/DIJEMSS/article/view/1769%0Ahttps://dinastipub.org/DIJEMSS/article/download/1
769/1317

Ross, J. A. (2006). The reliability, validity, and utility of self-assessment - practical assessment, research
and evaluation. Practical Assessment, Research & Evaluation, 11(10). http://pareonline.net/pdf/v11n10.pdf

Sandford, G. T., & Gill, P. R. (2019). Martial arts masters identify the essential components of training.
Physical Education and Sport Pedagogy, 24(1), 31-42. https://doi.org/10.1080/17408989.2018.1530749

Sholihah, P., Iskandar, S., Fadilah, N., Azhar, N., & Munte, A. C. (2022). Upaya Pemerataan Pendidikan
Berkelanjutan Di Daerah 3T. Attadib: Journal of Elementary Education, 6(2), 405-418.

@ 650V 19.104



Seybeld

22)

23)

24)

25)

26)

27)

28)

REPORT

ISSN:1333-9212 DOI: 10.5281/zenodo.11071160

Sobral, S. R. (2021). Bloom’s taxonomy to improve teaching-learning in introduction to programming.
International ~ Journal of Information and Education  Technology, 11(3), 148-153.
https://doi.org/10.18178/ijiet.2021.11.3.1504

Solikhah, 1., & Budiharso, T. (2019). Investigating the learning outcomes of an INQF-based english language
teaching curriculum in Indonesia. Journal of Social Studies Education Research, 10(4), 153-175.

Sondak, S. H. (2019). Faktor-Faktor Loyalitas Pegawai Di Dinas Pendidikan Daerah Provinsi Sulawesi
Utara. Jurnal EMBA: Jurnal Riset Ekonomi, Manajemen, Bisnis Dan Akuntansi, 7(1), 676.

Sutresna, N., Pitriani, P., Nurcahya, Y., & Ugelta, S. (2021). Motives for the Participation of Female Athletes
in “Masculine” Sports and its Relation with Menstrual Disorder. Annals of Applied Sport Science, 9(1), 1-
12. https://doi.org/10.29252/aassjournal.973

Vauderwange, O., Curticapean, D., Haiss, U., & Gampe, S. (2023). Dynamic curricular concepts for
research orientated programs in optics and photonics: the importance of consistent evaluation. 12723, 68.
https://doi.org/10.1117/12.2670599

Welsandt, N. C. J., Fortunati, F., Winther, E., & Abs, H. J. (2024). Constructing and validating authentic
assessments: the case of a new technology-based assessment of economic literacy. Empirical Research in
Vocational Education and Training, 16(1). https://doi.org/10.1186/s40461-024-00158-0

Zanaton, 1., Salasiah Hanin, H., Tengku Intan Zarina, T. P., & Mohd Noor, S. (2016). Kualiti IImu
Berasaskan Kesahan dan Kebolehpercayaan Data dalam Penyebaran Ilmu Islam : Perbincangan Berasaskan
Kajian Kualitatif. Jurnal Hadhari, 8(April 2015), 13-30.

@ 651|V19.104



